How can an individual’s art learning impact on happiness?

I have chosen to address this question for two main reasons, Firstly, during my career as an FE
teacher of Art and the Curriculum Manager of an Art and Design Department in Adult Education
I have witnessed arts learning's myriad of benefits to happiness and wellbeing. I have
intentionally chosen to use the term art learning as opposed to arts education. It is the change
occurring within the individual that concerns me, not the actions taken externally to facilitate that
change. Although they are often linked, they are separate and discrete processes and in the
discussion of impact the distinction becomes important.

Second, recently happiness is being taken more seriously as a measure of a country’s success
by policy makers and, following the Corona Virus Lockdown, better understanding of strategies
to improve poor mental health are required now more than ever. I am interested in the policy
decisions made in our society and the impact they have on the provision of arts learning
opportunities. The way information is presented can have a significant impact on the support
any argument receives (Ravichander, 2021).This can impact on the selection of information, the
way it is presented and the conclusions that are drawn by the media, (Lewis 2020) policy
makers, and members of the general public (Woods et al 2015).

In recent years Gross Domestic Product (GDP) has been challenged by the Happiness Index as
the measurement of a country’s success globally, The World Happiness Report (Helliwell et al
2019) ranks countries around the world by their subjective well-being and explores how the
social and urban conditions and natural environments combine to affect our happiness. The

report surveys 99% of the world's adult population through annual, nationally representative
surveys with comparable Hedonic and Eudemonic metrics across countries (Gallup 2021).
Bhutan being the first country to use it as their county's measurement of success, with New
Zealand now considering the move (Ellsmoor 2019).

Given that happiness is an emerging vector in policy making, I am interested to link this to the
benefits of Arts Learning. Within this essay, I hope to explore, clarify, support, and understand
my own position, to inform my own practice communicating this position to others. Firstly, by
discussing both arts learning and happiness, and theories related to both; and then considering
the impact of one on the other.

What is “arts learning”?
The words creative, artwork, art and making etc. can be contested, as their meanings change
with context. Learners on the Foundation Course I run will often praise a peer who has
produced a realistically rendered pencil drawing as “so creative”, a compliment meaning “you
are really good at drawing things photo realistically”, while an traditional observational painter
might use “creative” as a description of something they find observationally incorrect. For the
purposes of this essay, I will settle on a definition of some of these contentious words:
●

Making: the manipulation of materials or events,

●

Art: the manipulation of materials or events to convey an idea or “meme” (Dawkins
1976). The idea or meme is discrete and separate from the material or event. “It should
be noted that the cultural artifact. The tune, painting, poem, for example- is not the
meme itself, but is the vehicle by which the meme, an idea or internal representation is
externalized.” (Barrett & Bolt 2007 pg 159)

In my experience learners early on in their art learning will prioritise the skill manifested in the
making of an object (in my work place the contemporary art “event” is rarely addressed), not the
skill with which the meme is manipulated or conveyed. The realisation that the two are separate,
but related, and that manipulating material can affect the meme, is often a breakthrough
moment in arts learning. The potential suddenly becomes immeasurable, a realisation that “that
aesthetic experience is merely a sensory coupling with elements and principles of design, not
the meaningful, interpretive (cognitive) experience that makes art fundamental to human
existence (Freedman 2001 pg 317). While there is no doubt huge benefit to wellbeing and
happiness in the making of objects or events, and indeed the learning how to do so (APPGAHW
2017), in this essay I am concerned specifically with two forms of arts learning.
●

An ability to understand other people’s artwork, and their thinking about a subject. An
arts literacy

●

Practical use of this arts literacy in the creation of your own artwork

This enables you to not only “read” the work of others, but to use that language to “speak or
write'' your own ideas using making skills. If this is the practice of art. (Barrett & Bolt 2007) then
learning how to do this is the learning of art.

There are a number of different models for this learning, DeDuve (2013) presents a sequential
model of arts education. From: talent-metier-imitation to creativity-medium-invention to attitudepractice-deconstruction. Houghton (2017) identifies DeDuves moves between models of arts
education as ruptures, suggesting this is a fragmentation into different areas, rather than
separate elements of one thing. If these are separate stages to a process Atkinson (2006) then
refutes the need for the initial stages in the education of a contemporary fine artist and a need to
“change the subject” (pg 24) and rethink the need for visual instruction. Conversely, Willer
(2019) is dismayed by this “attitudinizing taking full precedence over practice” (pg 11), believing

that “the attempt to turn art students into universal intellectuals left them embarrassing amateurs
in everything, especially that which had previously been understood as art” (pg 21).

Are these the foundations for an arts education, or does contemporary arts practice now
suggest a new set of initial building blocks for literacy in this new art? Primary school education
in the UK still focuses primarily on the understanding of material and the reading of other artists’
work, keeping any analysis and evaluation for key stage 3. (Department of Education 2021) The
National Curriculum provides slim guidance for assessment, (Atkinson 2016) with further
guidance provided by the National Society for Education in Art and Design (NSEAD 2021).
However, most teachers are still limited by the materials, space, and time available to them, as
well as the historical traditions of arts education. Today's contemporary art often removes the
object all together, as well as the boundary between spectator and art object, but this is rarely
addressed in the art classroom (Atkinson 2016) .Whether an individual's arts learning (because
of, or in spite of, their formal arts education) begins with the physical foundations of making, or
forgoes this and jumps straight in with the manipulation of meme, it is largely agreed that arts
learning is the movement towards a developing ability to use literacy in art to create an art
practice.

From the very initial stages of arts learning it can take the form of practice research, discovery
of information through practice (Barrett and Bolt 2007). In other school subjects, information is
traditionally taught to the learners, whereas in art information can more readily be discovered. In
“The Ignorant Schoolmaster” Ranciere (1991) expands on this by discussing the model of the
teacher not only not teaching the information but coming from the same place of ignorance as
the learner. Once the skills and techniques of making are established, the information in arts

learning is the learners understanding of something, and this can be mutually accessed rather
than taught.

As a teacher I find the thing I say the most is “I don't know, let's find out”. Most of my teaching
practice is not the delivery, but a mutual discovery of information, views, and ideas in relation to
a subject. In the Final Major Project of the Foundation Diploma, every project is discrete and
different from any before, defined by the learner who undertakes it. (Figure 1,2,3) It would be
impossible for a teacher to be able to “teach” the content required, it can only be discovered
through discussion of the subject.

Figure 1,2,3: Diversity of WMCollege Foundation Diploma FMP Projects 2019

These arts learning skills are not only different to those employed in other subjects, but they can
also be beneficial in the learning of those subjects. Formal arts education builds a set of skills,
providing what is required for developing as an artist, or as a creative, or indeed as a person.
Harker Martin (2016) likens the early Metier / Imitation stage to a child learning the ABCs, the
basics are fundamental to enabling the more sophisticated use of those initial building blocks of

arts learning. Bob and Roberta Smith identify Art, alongside Maths and Design, as “Leonardo
Subjects” (Smith 2019), areas of learning that will support all future lifelong learning and living,
enabling such skills as awareness, vision, persistence, self-realization, and expression
(Johnston and Lane 2019). Think of the best lesson you remember from school? Most likely it
was a creative act, making up a song, creating a play or a poster. I still recall an understanding
of the feudal system from a play created in the secondary Humanities classroom, and an
understanding of layers of soil through weaving (Figure: 4,5,)

Figure 4, 5: Front cover and “about the author” page from authors Habitat Project book. 1985

These skills then go on to underpin ongoing learning, careers and life choices. Arts and
humanities graduates are recognised as being “flexible and have[ing] a wide skill set, including
communication skills, collaboration and teamwork, research and analysis, independence and
creativity” (Reidy 2021) and arts learning has significant positive impact on the life choices of

those leaving prison (Wong et al 2020). Dewey (in Stack 1996) argues that education based on
knowledge (in art this would be the formal elements, information about other artists etc.) does
not enable a learner to become wise, just to gather facts. He states that “through
experimentation, reflection and enquiry” “what we can do is better prepare people to become
analytical and reflective thinkers “(pg 32).

I have chosen to address the happiness impact of arts learning, not arts education. Michalos
(2008) states that when education is defined as academic achievement and happiness as
achievement of goals then there is no correlation between the two, however, when education
defined more widely as any learning experience, and happiness in terms of the eudemonic, the
idea of living well and doing well, then “education has an enormous influence on happiness “ (pg
347). It is the learning, not the achievement of a scholastic qualification, the aim of most formal
education, that affects happiness. However, this can be problematic as “resisting performativity
at a discursive level implies problematizing the essence and raw material of our own practices''
(Ball and Olmedo 2013 pg 89). It is difficult for teachers to consider these issues when in the
process of teaching, particularly in a structured formal education system. Although Kumar
(2021) suggests much smaller scale units of education, 40 students to a school could enable
this change. I am looking specifically at the act of art learning, of increasing knowledge of how
to manipulate memes with materials and events. While this does not exclusively happen in arts
education institutions, it is easiest to observe there. However, my concern is with the learning
done by the learner, not the education delivered by the teacher.

What is happiness?
Various definitions of what constitutes the good or a good life have concerned philosophers,
east and west for centuries (Stack 1996). Recent discourses about the benefits of art often
reference “wellbeing”, but this term is used widely and un-specifically. Studies into wellbeing will
often use the term “happiness” but refer to a scale of wellbeing or satisfaction. (APPGAHW
2017, Helliwell et al 2019) These various studies also identify different types of happiness and
wellbeing and appear to use the terms interchangeably. For example Ryan and Deci’s (2001)
discussion of Hedonic (derived from personal happiness and pleasure) and Eudemonic (derived
from fulfilling one's nature and being the best person you can be) approaches to wellbeing.
Various discussions suggest happiness can be achieved via a personal gain or pleasure, or
achievement of worthy goal, but that the two are not mutually exclusive (Ryan and Deci 2001).
The Ancient Greeks philosophers discussed happiness more like our concept of wellbeing than
our idea of pleasure and indeed richer countries are not inherently happier than poorer countries
despite citizens having more access to pleasure (Michalos 2008). Conversely, Aristotle (in Stack
1996) saw the pursuit of happiness as an ethical activity for the individual. Hedonic Happiness
was achieved through the actions of an individual. John Stuart Mill (in Stack 1996) argues that if
this is true, that if man is inherently selfish in his pursuit of happiness, then the government is
required to achieve the most happiness for the most people. Happiness as dependent on
individuals is a recent concept introduced with liberalism, that we consider what makes people
happy, not what makes God or the Lord of the Manor happy (Etzioni. 2016).

There are various links made between levels of education and societal and individual happiness
(Michalos 2008) and if happiness is hedonic, and driven by the improvement of the self then it is
clear that education impacts on happiness. However, Michalos (2008) defines happiness as
being dependent on peoples conditions of life and what they make of them, (a more eudemonic

view) resulting in 4 states: real paradise where conditions are good and the people know it, a
real hell where conditions are poor and people know it, a fool's paradise where conditions are
poor but the people are satisfied and a fools hell where conditions are good but the people are
dissatisfied. Both of the fools’ scenarios show that whether or not we experience happiness has
little to do with the satisfaction of interests and passions but with what we are pursuing more
generally (Besser-Jones 2013). Arts learning might provide information about the real world, or
shel light on the fools perspective. People are motivated not only by a quest for satisfaction of
their own desires but also by trying to live up to their sense of what is moral and correct in their
society. This sense cannot be reduced to pursuit of pleasure, among other reasons because it
often engenders pain and sacrifice, we might like to do one thing but know that we ought to do
another.

Currently the term happiness is mostly used to denote a point on a wellbeing scale, describing
how satisfied a person is, both in relation to their own pleasure but also wider societal issues..
Satisfaction with conditions seems to be key to current understanding of happiness, as opposed
to the actual conditions present and this is the definition I will be using, unless specified.

Does arts learning make you happy because it leaves you better resourced to live in the
world?
One of the possible ways it can be argued that arts learning impacts on happiness is that it is a
way or means to enable manipulation of a prosthesis for the world. Art puts handles on the
world, art can provide a practice run or another version of one's existence or location. Art can be
an external version of our thoughts to play and experiment with. Therefore “art education is a
socio-political act” (Freedman 2000 pg 315).

Massumi (Quoted in Garoian 2013) likens this to continually falling and saving yourself being
the process of walking. That “art work is constant improvisation - like walking slipping in and out
of step with the world, do not return to the same point, but with more understanding” (pg125),
He also argues that artwork is prosthesis to body, and so if art is a prosthesis to ourselves and
our experience of the world, then constantly developing an understanding of art through
mistakes (and saving ourselves from falling) will in turn develop our understanding of ourselves
and the world. Dewey (in Feedman 2000) agrees that making a tangible object or events
outside of the self that can be experienced, enables understanding of ideas. “It is frequently
stated that a person learns by merely having the qualities of things impressed upon his mind
through the gateway of the senses” (pg 136).

Specifically in terms of arts learning, Garoian (2013) believes that this prosthetic / additional
space that art creates is a place to examine and critique society and its modes and models.
“As an artist and teacher, I advocate in art classrooms the creation of de Certeau’s
(1988) notion of liminal and contingent spaces 1 where children are presented with
opportunities to expose, examine, and critique the rarified academic, logical, rational,
bureaucratized, institutionalized, and commodified places 2 of schooling through their art
making activities and, in doing so, to attain creative and political agency as critical
citizens in contemporary culture.”
Garoian (2014) also agrees that arts learning as opposed to arts education has the most
potential to enable this increased understanding and that art learning without art schooling
enables “becoming other”, “students disarticulate and counter actualize” (pp 387-8) This view
that learning is necessary to become an active citizen is also held by Freire (in Darder 2002)
who states that “education has to create and cultivate amongst the teachers and among the

students” (pg1) and that everyone has to have the knowledge and be at the forefront of thought,
not just small groups of scientists or indeed politicians. In effective arts learning students are
asked to reflect on texts and materials and consider how it connects to their actual lives. Kumar
(2021) agrees that this reflective and mutual model of learning is the way to enable significant
societal change through education and that creativity must be encouraged in all elements of
education and life.

While this challenge to the status quo might not initially seem to be the route to happiness, my
experience as pastoral tutor for learners of many different stages of their arts learning, has
evidenced that it is certainly a way to decrease levels of unhappiness. When speaking to
learners having difficulties on the course due to poor attendance it often transpires that they are
missing sessions due to their poor mental health, and discussion will often lead to agreement
that coming in to college and making art work about the thing that is causing the issue can be a
way to grapple with, and manage, a difficult situation. The death of a learner while on course
resulted in congregation in the studio, not to make work, but to be in space that enabled open
discourse and unpacking of the situation, a process they were familiar with from the practice
they had previously undertaken in the space.

On a national scale, the trauma of lockdown has been soothed by the presence of a number of
outlets for sharing creativity and art; including 64 Million Artists January challenge (Hunter
2021), #Isolationart (Terry 2021) and Grayson's Art club, which received over 10,000 entries
and “brought the country together during lockdown, celebrating this creativity in people's homes
across the land” (Hudson 2021).

In these instances, art learning has supported behaviors that have decreased unhappiness, but
the active increased understanding of the world could still be argued to be unrelated to
happiness, increased awareness of the societal problems and unfairnesses might actually make
one unhappy. Dewey (in Stack 1996) identifies that courage is the willingness to face the painful
in pursuit of the common good, the common good being societal, as opposed to individual
happiness. If arts learning enables individuals to better understand and manage their
surroundings and adapt to change and flux, then it also supports their ability to adapt. BessarJones (2013) identifies that those undergoing big life changes, apparently for the better (lottery
win etc) may demonstrate immediate increase in happiness, but then normally return to the
previous reported rate in time, suggesting that happiness is contingent on an ability to adapt, to
both good and bad changes, and pursuit of obvious achievements and goals to achieve
happiness could be futile. It is more beneficial to happiness to fully understand the word we are
in, the good and the bad. If art enables this then arts learning will increase our capability for it

Does arts learning make you happy because it provides Newness?
Ahmed (2010) discusses the word “happy” deriving from the word “hap”, a chance event that is
not specifically good or bad. The word “happen” derives from the same route. She argues that
how we react to chance and to the new must be cultivated to achieve happiness, but that too
much of a new thing can cause unhappiness though uncertainty and perceived threat and risk
from the new. Gilead (2012) writes about Rousseau's views of education and happiness, that
education's role is to balance the expectations of the individual in order to achieve happiness.
This could counter the threat and risk of the new identified by Ahmad. To extend this, Darder
(2002) argues that teachers need to be willing to begin anew. To expand on, not temper, the
new to help learners become part of a developing history: “Dialogue requires an intense faith in
[others]. within their power to make and remake, faith in [their] vocation to become fully human

which is not a privilege of the elite but a birth right of all” (pg 46). Arts learning enables this
contentious dialogue between teacher and learner. Aitkinson (2012) describes this dialogue as
“a puncturing of ways of understanding or acting which has the potential to precipitate real
learning” and the “potential for the individualization of new worlds or that enables us to see that
new worlds might be possible” (pg 9) These events are “what might be termed local epiphanies
(or events) of learning that emerge centripetally from the spatio-temporal configuration of the
learner and which produced a new alignment of thinking and action” creating a “passionate state
of wonder (Atkinson 2016 pg 10).

In my teaching practice, I see multiple instances of adult arts learners excited about the new
ways of thinking about things that an arts practice offers to them, as well as simply the new
processes and material they are introduced to the “passionate state of wonder”. Beyond my own
experience in adult education and FE a number of organisations work in areas such as secure
locations, (The Koestler Trust) online, (Keith Tysons #Isolationart school), and in work places,
(64 million artists). The organisations have considerable demonstrable impact on “building
higher levels of wellbeing, including self-reflection, hope and resilience” (Koestler Trust 2020)
and “making a positive, transformational difference is in all of us” (64 million artists 2020).The
opportunities for variations of combination of material, technique with intention and idea are
often overwhelming at first, but supported effectively the learner can become giddy with the
possibilities now open to them. These “pedagogies of the event” (Atkinson 2012 pg 11) have
been apparent in the Imagination in Art class I launched in 2018. The aim of this class was to
provide a session to learners that was not concerned with the observational skills of drawing
and painting, but to open up the possibilities of non-observational work and using materials to
communicate ideas rather than the appearance of physical objects. Learners were primarily
current learners of the college keen to try the new offer, but uncertain of the content or

requirements. Over 3 years, the cohort had grown and established a repeat attendance,
learners thriving in creativity in the new approach to art offered by a class where the tutor
creates events for learners to experience and then supports their creative response. (Figure
6,7,8,9)

Figure 6,7,8,9: Examples of experimental non observational work from the Imagination in Art Class at WMCollege 2020

However, any art teacher will be familiar with learners who do not wish to address the new, but
to practice and perfect, repeat, and refine. In these instances, I have seen the satisfaction that is
achieved from the repeated successful making. For example: A Learner from the “Observational
Painting” class will enroll again and again, painting the same objects in the same way, seeking
to perfect the correctness of the image, unresponsive to the suggestion that a camera is
available for a correct rendering and that perhaps they may like to expand their work into
experimentation with technique and material to explore the meaning or message (meme) of the
images they create.

It is not to say that this approach will not achieve happiness, but that it is not happiness
achieved through art learning. Occasionally though, art learning can be achieved in these
circumstances when there is a change in focus for the learner: An elderly man who had worked
in observational drawing and watercolour for years attended a mixed media course because it
was a tutor that he liked and it was the only sessions on the day he was able to attend. The
class encouraged working on a longer project and experimentation with processes and media.
After selecting to develop a story book for his grandson, the learner was excited at the sudden
widening of the possibilities once he discovered that meaning in the illustrations he was creating
could be altered and amplified via materials and techniques as well as literal content. (Figure
10, 11) The Parrot looms over a faded dragon precluding the trouble it will cause, without the
text needing to make this apparent. The claustrophobia of the fishing net prison is shown rather
than described. Michael is thrilled by being “a child again” (figure 12)

Figure 10 and 11: Images from “George and the Dragon Kite” By Michael Barton

Figure 12: Acknowledgements page from “George and the Dragon Kite” By Michael Barton

Does arts learning make you happy because it provides Satisfaction?
Satisfaction gained from art learning, and the resulting happiness, is distinct from satisfaction
achieved through making. Cici and Kumar (2015) suggest that creativity is internally motivated
so should cause less stress and higher satisfaction than required educational learning, but they
also consider that high stress from high goals or aspirations can equal high creativity and
achievement of happiness through learning. The dichotomy is that If you maximize desires, you
have more to satisfy, but if you limit your desires you are more satisfied (Gilead 2012). This
depends on whether we are rational utility maximizers (Gilead 2012) Will we strive to get all the

satisfaction that we can? Perhaps this depends on the individual and their own journey through
arts learning. The maker desires less of the new art offers and so achieves satisfaction with less
to satisfy, the arts learner desires more new, but has the developing means to achieve it, and so
achieves satisfaction. The sense of achievement displayed by learners at my work is clearly
impacting on their happiness in both ways. The creation of an object that can go on public
display and be engaged with by others has a huge value to them. The pride in bringing family
and friends to a gallery event where one's work is displayed, or simply showing the work made
at a class to a partner, the achievement of something one may have felt one was not capable of
is evident. (Figure 13, 14, 15) This positive experience is echoed in other arts learning
situations. A prisoner involved in the Koestler trust exhibition in 2017 said “When I was told that
my work had been chosen – it was one of 180 from over 7.000 in total – well, that was just
something else. And I got tickets for my family to attend, made me feel so proud.” (Prisoner, VS
in Wong et al 2020).

Figure 13, 14, 15: Learners with their work at WMCollege Annual Open Exhibition 2019

As discussed previously, Art enables us to not only achieve satisfaction through conveying our
own internal thoughts, but also to understand how others think and feel, though understating
and “reading “ their art, and though using art as a prosthesis for understanding the world
(including other people) outside of ourselves. Could this understanding lead to less selfish ideas

of satisfaction, the desire to increase happiness as a societal capital? (Gilead 2012) He also
states that achieving the societal capital of happiness must be ongoing, A strong argument that
learning needs to be lifelong, not just limited to the formal education of schools and universities
but enabled with access to education and learning experiences throughout the individual's life.

In Conclusion
Of course, there are also ways of thinking about happiness that lead to arts learning not being a
route to happiness, even the opposite. Arts learning providing a prosthesis to the world could
mean that the fool’s paradise cannot be achieved (Michalos 2008) Arts learning provides
satisfaction in the achievement “exegesis of meme” (Barrett & Bolt 2007), but could just as
easily lead to dissatisfaction in the inability to achieve this. The newness of arts learning could
just as easily be as unsettling and upsetting to the learner as exciting and full of potential.
However, This seems to me to be down to what we individually see as positive or good
experiences.

Ahmed (2010) considered a separation between the concept of happiness and goodness and
states we must believe something is good in order for it to make us happy. The finding of
something good is down to the individual. To be made happy by art learning, you have to think
art learning is good. One might think that those attempting to make art find making art good, but
this is of course not always the case. The trope of the tortured artist is familiar. This supports
the argument that arts learning, as opposed to art practice, is the factor in achieving happiness,
the progression and achievement inherent in learning, an active process, is what achieves the

happiness, rather than the success of the artwork itself. The satisfaction in discovery of the new
is more good than bad.

In my own practice I have found myself unhappy many times in the attempted production of art
works, but happy in the learning moments within the MA Arts and Learning class sessions. The
making of art is difficult, the learning of art has been pleasurable, effective, successful, and
therefore good, and so leads to happiness. It has given me a prosthesis with which to grapple
with the more difficult theoretical elements of the course, the satisfaction of understanding those
ideas and the newness of the emerging ideas. It has been the attempts to express these ideas
within my arts practice where frustration and unhappiness have occurred, in the doing of the art
rather than the art learning. I find myself in the dichotomy of wanting to create artwork that
explains the happiness benefits of arts learning, but finding the process of making this work is
an unhappy one.

In conclusion I find myself asking another question: If the benefits of arts learning are clear,
how does one perpetuate being an arts learner?

REFERENCES

64 Million Artists. (2021) 64 Million Artists. [online] 64 Million Artists. Available at:
https://64millionartists.com/ [accessed 12/1/2021]

Ahmed, S. (2010) The Promise of Happiness. Durham [NC]: Duke UP

All Party Parliamentary Group for Arts Health and Wellbeing. (APPGAHW) (2017) Creative
Health: The Arts for Health and Wellbeing, [online] Culture Health and Wellbeing. Available at:
https://www.culturehealthandwellbeing.org.uk/appg-inquiry/ [accessed July 2020]
Atkinson, D. (2006), School Art Education: Mourning the Past and Opening a Future. iJADE, 25:
pp 16-27.

Atkinson, D (2012) Contemporary art and art in education: the new, emancipation and truth.
iJADE 31.1

Atkinson, D. (2016) Without criteria: art and learning and the adventure of pedagogy, iJADE
2016

Ball, S. & Olomedo, A. (2013) Care of the self, resistance and subjectivity under neoliberal
governmentalities. Critical studies in Education. 54:1, pp 85-96

Barrett, E and Bolt, B. (2007) Practice as Research : Approaches to Creative Arts Enquiry.
London: I. B. Tauris, 2007.

Besser Jones, L. (2013) The pursuit and nature of happiness. Philosophical topics, Spring 2013,
vol41 no 1 Happiness (spring 2013) pp 103-121

Ceci, M, and Kumar, W. (2016) A Correlational Study of Creativity, Happiness, Motivation, and
Stress from Creative Pursuits. Journal of Happiness Studies 17.2 (2016): pp 609-26.

Darder, A. (2002) Reinventing Paula Freire, a pedagogy of love. Westview press. Colorado

Dawkins, R. (1978) The Selfish Gene. The Scientific Book Club; Reprint; First Printing edition (1
Jan. 1978)

DeDuve, T. (2013) When Form Has Become Attitude In: Ed: Kocur and Leung, Theory in
Contemporary Art Since 1985, 2nd Ed. London, John Wiley and Sons. pp 21-33

Department for Education (2021) Art and Design Programmes of Study: key stages 1,2 and 3
National Curriculum in England.[online] Department for Education. Available at:
https://www.gov.uk/government/publications/national-curriculum-in-england-art-and-designprogrammes-of-study/national-curriculum-in-england-art-and-design-programmes-of-study
[accessed 5/3 2021]

Ellsmoor: J. (2019) New Zealand Ditches GDP For Happiness And Wellbeing; Forbes. Available
at: https://www.forbes.com/sites/jamesellsmoor/2019/07/11/new-zealand-ditches-gdp-forhappiness-and-wellbeing/#349ac0319420 [accessed Aug 2020]

Etzioni A. (2018) Happiness Is the Wrong Metric. Library of Public Policy and Public
Administration, vol 11. Springer.

Freedman, K. (2000) Social perspectives on art education in the US: teaching visual culture in a
democracy. Studies in art education, summer 200 vol42 no 4. pp 314-329

Gallup (2021) Global research. [online] Gallup. Available at
:https://www.gallup.com/analytics/318875/global-research.aspx [accessed 5/32021]

Garoian, C.(2013) The Prosthetic Pedagogy of Art Embodied Research and Practice. Albany:
State U of New York.

Garoian , C. (2014) In the Event That, Art and Teaching Encounter. Studies in art education, a
journal of issues and research 56(1), pp 384-396

Gilead, T. (2012) ROUSSEAU, HAPPINESS, AND THE ECONOMIC APPROACH TO
EDUCATION. Educational Theory 62.3 (2012): pp 267-85.

Harker Martin B. (2016) Teaching the Arts as a Second Language; A School-wide Policy
Approach to Arts Integration, Arts Education Policy Review. vol 118 no 2:pp 116-122

Helliwell, J. Layard, R. & Sachs, J. (2019). World Happiness Report 2019, New York:
Sustainable Development Solutions Network.

Houghton, N. (2017) What are we teaching when we teach art? Journal of Research in Art
Education, 18 (2): pp 97-116.

Hudson, A. (2021) Forward, Graysons Art Club, Manchester Art Gallery, Manchester

Hunter, J. (2021) Jo Hunter - Everyday Creativity. in: Imagine! Belfast Festival of Ideas &
Politics. Online Event Wednesday, 24/3/2021

Johnston E and Lane J. (2019) Artists stories of studio art thinking over lifetimes of living and
working. International journal of education and the arts. 20 (19)

Koestler Trust (2020) Annual Review 2020. [online] Koestler Trust. Available at: https://supportus.koestlerarts.org.uk/wp-content/uploads/2020/10/Koestler-Arts_Annual-Review-2019-20.pdf
[accessed 1/42021]

Kumar, S. (2021) A Pedagogy for Sustainability: Revisioning education for the Age of Ecology.
in: Hybrid Spaces The International Journal of Art and Design Education Re-imagining
pedagogy, practice and research. iJade. Online conference: 28/3 2021

Michalos, A. (2008) Education, Happiness and Wellbeing. Social indicators research. July 2008,
vol 87,no 3. pp 347-366.

NSEAD. 2021. Parallel Curriculum, [online] National Society for Education in Art and Design.
Available at: https://www.nsead.org/resources/curriculum/the-national-curriculum-in-england/
[accessed 5/3 2021]

Rancière, J. (1991) The Ignorant Schoolmaster : Five Lessons in Intellectual Emancipation.
Stanford, Calif.: Stanford UP
Ravichander, A, (2021) Does paying attention to framing your research results help you to
communicate them better?, [online] On Think Tanks. Available at:
https://onthinktanks.org/articles/does-paying-attention-to-framing-your-research-results-helpyou-to-communicate-them-better/ [Accessed 5/3 2021]

Reidy, T. ( 2021) Arts graduates are flexible: why humanities degrees are making a comeback
[online] The Guardian. Available at: https://www.theguardian.com/education/2021/feb/16/whyhumanities-degrees-are-making-a-comeback [Accessed 1/4/ 2021]

Ryan, R. and Deci, E. (2001) HAPPINESS AND HUMAN POTENTIALS:A Review of Research
on Hedonic and Eudaimonic Well-Being. Annual Review of Psychology. 2001. 52:141–66ON

Smith B&R. (2019). ‘Listen to children, tax big auction sales’: Bob and Roberta Smith’s
constitution of the arts [online] The Arts Newspaper. Available at:
https://www.theartnewspaper.com/news/the-constitution-of-the-arts-because-art-is-in-all-of-us
[Accessed 5/1/2020]

Stack, S. (1996) Education and the pursuit of happiness. Journal of Thought Summer 1996, vol
31, no 2 (summer 1996), pp 25-35.

Terry, K. (2021) Isolation Art school. [online] Instagram. Available at:
https://www.instagram.com/isolationartschool/ [Accessed 1/4 2021]

Wong, K. et al (2020) The Impact Inside. Evaluating the role of the Koestler Trust in improving
prisoners and prisons. [online] The Koestler Trust. Available at: https://supportus.koestlerarts.org.uk/wp-content/uploads/2020/06/The-Impact-Inside-Final-report.pdf
[Accessed 1/4/ 2021]

Willer, J. (2018) What happened to the art schools? [online] Politeia- a forum for Social and
Economic Thinking. Available at: https://www.politeia.co.uk/what-happened-to-the-art-schools/
[Accessed 1/11/2019]

